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JOB SATISFACTION 
AMONG ESL TEACHERS 
IN HIGHER EDUCATION: 
O A PRELIMINARY STUDY 



Lois Kleinhenn Lanier 
University of Maryland College Park 
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O As a relatively new profession, English As A Second Language has 

IXJ been and is experiencing growing pains. In recent years there has 

been increasing discussion about various aspects of professional issues, 
e.g. professional standards and teacher unionization. Such discussion 
has resulted in the formation within Teachers of English To Speakers 
of Other Languages (TESOL) of several new groups. One of these groups 
is the Professional Standards Committee, chaired by WATESOL member 
Carol Kreidler. Under its auspices Profiles of Selected ESL Programs 
and Their Staff Employment Conditions , Volumes I and II (Romett, Butler, 
and Lanier 1982 and Iacobelli and Connerton 1984) have been published 
in an attempt to clarify the current situation in ESL, In addition, a 
publication of "Core Standards" by the same committee is forthcoming; 
this publication is an attempt to suggest general standards and guide- 
lines within the profession. In addition to the work of the Profes- 
sional Standards Committee, the discussion has led to the organization 
of the Program Administration Interest Section (PAIS) of TESOL, chaired 
by another WATESOL member, Shirley Wright. Finally, a column on profes- 
sional issues now appears regularly in the TESOL Newsletter . 

The discussion about professional standards is, perhaps, an outgrowth 
of job dissatisfaction, that is dissatisfaction with contractual agree- 
ments or lack of such, low pay, few or no fringe benefits, and perceived 
lack of administrative acceptance of ESL faculty as professionals. It 
has been my observation that faculty in most ESL programs exhibit this 
dissatisfaction with displays of discontent, cynicism, and general 
professional unhappiness. Ultimately, in fact, many ESL professionals 
leave the field. 

There are ESL professionals, nonetheless, who do enjoy their work 
and who do seem professionally satisfied. The question that arises is, 
"Why do some ESL professionals express feelings of productivity and 
satisfaction with their work while others are discontent?" For the 
purposes of this study, the question is more specific: What conditions 
exist in a university ESL institute which create feelings of job 
satisfaction? Recognizing some of the conditions, of course, might 
not only contribute to the continuing discussion about professional 
standards, but, more importantly, may offer insights into constructive 
means of improving employment conditions* 
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METHODS 

In the fall of 1984 directors of five university ESL institutes in 
the Washington, D.C. area were contacted and agreed to distribute 
questionnaires to their faculty members. Questionnaires were given 
to faculty members with a cover letter which included a brief explana- 
tion of the study (See Appendices 1 and 2). A self-addressed, stamped 
envelope w*« enclosed with each questionnaire so that participants 
could return their responses anonymously. In addition to demographic 
information, these questionnaires asked for information relating to 
contractual agreements, work environment, academic environment, and 
administrative environment. The results are summarized below. 

Due to time and cost constraints, this study is non- random and 
limited to the Washington metropolitan area. From this study, we can 
not generalize beyond the sample population used. Any discussion of 
results, therefore, will at best suggest possible trends for further 
investigation. 

RESULTS 

Of the 105 questionnaires sent to ESL faculty, 60 (64.76%) were 
returned. 19 .12 of the respondees were males; 79.4% were females. 
One participant did not provide demographic information. The mean 
age of the participants was 39. However, ages tended to cluster between 
30 and 45. This clustering is represented in Figure 1 below. 
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60.3% of those responding to the questionnaire had ten or fewer 
years ESL experience. Most taught between ten and fifteen hours per 
week. The majority (57.4%) of those participating were full-time 
instructors, either tenured or non* tenured. 55 .9% of the responsees 
had at least a one-year letter of agreement or contract; the remainder 
had a term-basis contract. 61.8% of those responding had no fringe 
benefits. This would indicate that some teachers have a yearly contract 
without benefits. 
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A majority (64.7%) of the people who responded to the questionnaire 
earned $20,000 or less per year. For nearly the same number of people 
(68.3%), ESL was their only source of income. Moreover, 60.2% of the 
respondees were principal wage earners, earning more than 50% of the 
family income. 

It has been said that collegiality is the main reason for remaining 
at a job. Interestingly, 35.3% of the participants in this study rated 
collegiality at their institute as low or only average. 40.3% rated 
the degree of idea-sharing among faculty members as low or only average. 

A concern of ESL teachers is the number of contact hours which they 
have. This study indicates that whias sob? people were teaching more 
than twenty hours per week, most taught fifteen or fewer hours per 
week. It should be noted that 35.4% of the people responding work in 
mora than one ESL program. 

Although most respondees felt they were becoming better teachers 
(89.7%), fewer (51.5%) felt they were advancing professionally. Those 
who were more satisfied with their jobs more often felt that they were 
advancing professionally than did those who were less professionally 
satisfied (62.1% as opposed to 48.6%). It is interesting to note in 
passing, however, that of those people who were less satisfied with their 
jobs, 38.9% were seeking another job. 

Given a choice of three administrative styles, 50% of the respondees 
said that their directors were democratic, consensus seekers; 27.9% said 
their directors were non-involved; 13.2% felt their directors were 
autocratic, authoritarian. Six people did not respond tc the question. 
Overall administrative effectiveness of the director was rated at the 
lower part of a five-point scala (from 1-3) by 61.2% of the respondees. 
It is worth noting, however, that 67.9% of those people who considered 
their jobs professionally satisfying (4-5 on the five-point scale) 
considered their director democratic (See Figures 2a and 2b). Also 
noteworthy is the fact that 54.8% of those people who considered their 
jobs professionally satisfying perceived their director's overall 
effectiveness as an administrator as very or extremely effective. On 
the other hand, only 25% of those who were less satisfied professionally 
perceived their director's overall administrative effectiveness as 
very or extremely effective. In general, those people responding to 
the survey felt that their directors appreciated their contributions 
to the English langauge program. Only 8.8% felt that their director 
didn't appreciate their contribution. 
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Teachers were also asked about their participation in goal-setting 
at the institute. 68.6% of those people who rated job satisfaction as 
low felt that their participation in goal-setting was low. Conversely, 
58.22 of those people who found their work professionally satisfying 
felt that they participated highly in goal-setting (See Figures 3a 
and 3b). 
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Superficially, it seems that certain conditions flight affect job 
satisfaction, e.g. perception of overall director effectiveness, 
director style, professional advancement, participation in goal- 
setting, and so on. However, an examination of Pearson correlation 
statistics showed that no one variable on the questionnaire correlated 
highly with job satisfaction, the dependent variable. The strongest 
correlations were between satisfaction and director effectiveness 
(r«.39; p».001>, satisfaction and gross annual salary (r».35; p».002), 
and satisfaction and effectiveness of meetings (r-.34; p».003). These 
are certainly not strong correlations and could be attributed simply 
to statistical chance. 

To determine whether several variables together might correlate 
highly with job satisfaction, a multiple regression test was run, 
correlating satisfaction with a group of eight variables: idea- 
sharing, appreciation of *he director, effectiveness of the director, 
director style, feelings that one was becoming a better teacher, 
feelings of professional advancement, participation in goal-setting, 
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and collegiality. The result showed that Multiple R-.49. Such a 
result indicates that the variables cumulatively considered will 
produce a stronger correlation with job satisfaction. 

DISCUSSION 

How well has the original question been answered? What conditions 
exist in university ESL institutes which create feelings of job 
satisfaction? Based on the results of this project, there are indica- 
tions—and these are very weak indications — that in the sample popula- 
tion certain conditions may influence job satisfaction. Style and 
perceived overall administrative effectiveness of the director, 
feelings of professional advancement, participation in goal-setting, 
for example, were of some interest. However, it was found that in 
this study, no one variable significantly influenced job satisfaction. 
Perhaps other questions, overlooked in this study, need to be asked. 
Or perhaps the same questions asked differently would produce different 
results. In addition, a larger, random sample of the population might 
produce different results. 

Several points and questions come to mind as a result of this study 
and are worthy of note. First, the majority (60.3%) of the teachers 
responding to the questionnaire had ten or fevar years ESL experience. 
Why only ten years experience? Waere are those people who began 
teaching twenty years ago? Are they now administrators or have they 
left the field? Why? A study of the attitudes of people who have 
left ESL, if the people can be found, might provide more concrete 
information about conditions which influence job satisfaction or, at 
least, job dissatisfaction, In addition, 33. 8Z of all respondees said 
they were looking for another job, while 38. 9% of those people who are 
less satisfied with their jobs were looking for another job. Why is 
there so little difference between the two groups? What is the motiva- 
tion for staying at or leaving an ESL job? Finally, this project 
focused on the attitudes of ESL instructors in higher education. 
Similar studies of other areas of ESL would probably yield different 
results. Studying conditions of teachers in Adult Education, for 
example, where full-time contracts and fringe benefits are rarely given, 
might allow for a very different analysis of conditions which affect 
job satisfaction. These questions, while related to this project, 
are not within its scope. Further investigation of these subjects 
might very well provide additional information which would be valuable 
for on-going discussion of professionalism in ESL. 
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APPENDIX 1 
Cover Letter 



8 Hi Roanoke Avenue 

Takona Park, Maryland 20912 



October 29, 1984 



Dear ESL Teacher: 

I am doing a study of employment conditions as * requirement for a graduate 
course in organisational evaluation. To complete this project, I am 
surveying teachers who work at several Washington area higher education 
ESL programs. The director of your program has kindly agreed to allow me 
to send a questionnaire to you. Would you please help me in this study by 
taking ffiva or ten minutes to complete the attached questionnaire? Please 
use the self - addressed, stamped envelope to return the questionnaire to me 
by November 9. Do not write your name on the questionnaire. 

Of course, all information is absolutely confidential. In any future 
discussion of this study, institutes will nor, be Identified by name. 
Copies cf «y final report will be sent to directors of participating 
institutes.* If you would like a copy of the report, please feel free to 
call me at home (387-3413) or at work (454-6543) or to write to me at the 
above address. 

Thank you for your help. 

Siacerely, 




Lois Kleinhenn Lacier 
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APPENDIX 2 



IMFLOYMEMT QUESTXONHAlXI 

Wucatlonal lac kg round (highttt dtgrtt): 

Aft: i A/BS 

Harltal Statua: I U/MS 

Fh.O. 

1. How many yuri of ESL ttachlng txparlanct do you hava? 

I mi than • yaar 
1 to 3 yaara 
6 Co 10 yaara 
w orm Chan can yaara 

2. now Ions Hava you boon onplcyod aC your currant pot i don? 

l taa Chan a yonr 
1 co 3 yaara 
6 co 10 yaara 

3. What la your aeploynant atatuc? 

p art- tint tNasorary 
part-tinc rtfular 
f ttll-tlao. nou~taaura track 
f ull-tlno. tonuro track 

4. What typo of oaoloywnt afraontnt do you hava? 

« ■nlti-yonr contract or iottar of appolntnane 

• contract or lottar of apoolncnont • ona-ytar baala 

• contract or lottar of appolataant, aanaatar or tan baaia 



5. What frlntt bonafita do you hawo? (Chock no nany an appropriate) 

Mid annual laava /vacation aick Xoava 

__jaodical istouranco ananploynanC inautanct 

r atlronont lnauranca n ona 
t uition ronlaalOQ 

6. What la your groaa annual aalary from all oourcaa? 

laaa than $10,000 $ 21,000 - 23.000 

$10,000 - 13.000 port chan $23,000 

$15,000 - 20.000 

7. Whac porctnt^ga of your groaa annual incoua la !roo ESL woi*? 

100Z 40* 

*0Z 20X 

60X 

8. Plaaac chack your ttatua as a waga urntr. 

tola aupport for aalf and/or faatly 
principal waga aarr.tr for fanily (ovar 502) 
aupplenantary waga canutr for fcaily (undar 50Z) 
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■tga tvo 



9. It cht offict apaca provided adtquaea for your vork? 

• y* n o 

10. How t*ny poop la ahart aa offict with you? 

0nt four 

— ~.- vo w ort than four 
thvm 

U. Do you havt your ovn dttk? 

■■ yta wo 

12. Mow oftoo do faculty —b.rt in your program ahar. id tat about ttachin.' 

1 2 3 4 j ** 

infroqutncly froqutntly 

13. Hov vould you r.tt th. coU.gi.Uty a~n, faculty and/or .taff in your program 

\ 7 3 * 3 

vtrv low * . 

vary high 

U * « ^" *~ * eh. ataff for 

tTpin « «ldio piaytr. 

duplicatin, .«vu.. ^ r . cordlnf faclUtl „ 

. proj.ct«. i(-to rtcordlaj UeUUiM 

«*M recordtra ftljaa 

U»t««I« l*b facilltitu a thar; 

13. *>* hnlptul l* tha offlc. .taff la your pro.raa? 

1 2 3 4 j 

helpful «ertMiy 

1*. flow a^cy hours Jo /ou teach pa,: vaak? 

" 00 1 "to. ^ *' ' r °* T "" ^ r ^ ,lv '^~^ *u..t7onn*ir.7 

If yov aaawtrad no. Sow may hour* do you taaeh in rk. _. _ 

ra.-.alvad ehu <uaatlonnalta 7 " P™«*» whara you 

18. low many itud.net art usually la your daatta? 

1 to 5 atudant. t l6 £0 2Q ttudtnts 

« to 10 ctudant. M „ ^ 20 itud€Rti 

11 to 13 atudanta 

19. If you art not aalarlad. .r. 7 ou paid for praparation tiaa? 

rM "° not applleablo 

20. How .uch taachln, autonomy art you ^von i a t ha daa.roo.7 

» 2 3 4 , 

non ' collate 

21. Do you ftal that you ara bacoaint , bttttr tMchl , r7 

T«» no 

22. Do you fatl that you ara advaaciag prof aaaionaUy? 

T rs no 

23. Do yon think that atud.nt, fa.l your EngU.h progra. mlnt thtlr 

y * s 5° ' aooftwhat 

24. Do you Chink ,hat your *. 3 !lth prcttM in W|d#nt , f 

yt * J 10 ^acma what 
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23. How would you d.acrlb. eh. -talal.tr.slw. .tyl. of your director? 
___»tteoer.tie/.uthortt*rl*a 

*""ocrtcie/con»»n«u» oookor 

_" 0 ** , <l*reeelve/aon*-lawoiw.d 

26. Sow would you nt. your .dlmtor'i ow.r.11 ef feetlveaeea « edainl.trator? 

1 2 3 4 3 

"f fect?w. -eroaly .«.«!„. 

27. low effectively tr« faeulcy/.taff aeetlasa run? 

1 2 3 * S 

"V'.?",' ««e»ely 
effectively affoctiwely 

28. I. participation In national profaa.lonel orjanlx.elona «cour.,.d? 

y ** "Q o o— whot 

29. Are your conference expcnaea paid? 

y ** — op—what 

" or ••~h«e', todlceo tho uaual level 0 f .upport. 

e%Al u: 

— ~- 73z Uo» Chan 23X 
SOZ 

30. An you given leave for profwaloaal d*v.l«pacac? 

y«« m 

31. To what dogroo do you as a faculev — «--- < 

progran? ^ roauty aaooar participate la goal-aecclag for your 

3 ' 

wary auch -v 
1 thae your dlreeeor appreciate, your contribution to th. KSL prograa? 
*° a orevaae 

33. Do you f..l that your progra. f a. lac.gral part of th. ualv.r.lty? 

y ** **» .^.^ooaavh.t 

34. To what dagraa 1. your praoant job pwfoo.loo.Xly o.ti.£yint? 

I * 3 4 3 

n °IV' * U oxtroooly 

oatlafyik, 

!5. Art vou actively looking for another Job? 



1 2 3 4 5 

aot oc all 

32. Do you fool that 



no 
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